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Towards a Dialogic Pedagogy: Bit and Pieces

Gordon Wells.  Research and theorizing builds on Vygotsky and Halliday.  Dialogue as the basis of human learning, for individuals, communities and the species,: The human capacity for thought emerges out of interpersonal dialogue.

· “Education should be conducted as a dialogue about matters that are of interest and concern to the participants” (xi)

· “In the place of traditional transmissional teaching, on the one hand, and unstructured discovery learning on the other, [Vygotsky’s] theory places the emphasis on the co-construction of knowledge by more mature and less mature participants engaging in activity together….  In the place of competitive individualism, his theory proposes a collaborative community in which, with the teacher as leader, all participants learn with and from each other as they engage together in dialogic inquiry” (xii).
· Process learning or learning to learn
“What is important, in my view, is not whether the texts that are the outcome of such collaborative discussion conform to some abstract prescription of ‘report’ or ‘explanation’ – a result that could be produced by filling in spaces in a pro-forma document – but that they have the form they do because the writers have made conscious decisions to construct them in that way in order to achieve the purposes that they have set for themselves” (154-55).  
· What Vygotsky called “the zone of proximal development,” is the space in which learning takes place
“the distance between the actual developmental level as determined by independent problem solving and the level of potential development as determined through problem solving under adult guidance or in collaboration with more capable peers” (313) (Vygotsky, Mind in Society, 1978)
· The zone of proximal development is socially defined
“In other words, the zone of proximal development is created in the interaction between the student and the coparticipants in an activity, including the available tools and the selected practices, and depends on the nature and quality of that interaction as much as on the upper limit of the learner’s capability” (318; emphasis in original).

Alison King: student-to-student learning requires teacher intervention

· For “high-level complex learning to take place, the thinking and interaction within the group must also be of a high cognitive level, characterized by the exchange of ideas, information, perspectives, attitudes and opinions.    [but] this kind of thoughtful interaction does not occur spontaneously.  Without teacher intervention to structure the group interaction … students working in groups appear to be more focused on finding the right answers than on learning” (34).  

Kathy Simon: the importance of authentic student-to-student questioning 

· Productive student-to-student dialogue was most often triggered not by teacher intervention but by an authentic question raised by another student.  Authentic questions, Simon emphasizes, are those motivated by a genuine desire to know rather than by teacher pressure to engage in a particular kind of discussion.  In other words, genuine personal engagement in the dialogic learning process is the key.  
Peter Elbow: teachers must embrace the contraries of critical and empathic thinking

· Teachers understand and use the method of systematic doubt, teaching critical thinking.

· They must also teach empathic thinking, the method of systematic belief.

Cognitive development literature looks at the underlying epistemological assumptions of learners.  

· William Perry: college students typically progress through stages of intellectual and ethical development

· Patricia King and Karen Kitchener: Help students develop “reflective judgment” by meeting them at their current level of development with experiences which challenge those epistemological assumptions and support activities that operate at a higher stage.  

Dialogic Education:

· Importance of dialogue in education (especially with adults and marginalized communities):  Dewey (1916; 1927), Freire (1989; 1990; 1994), and Vella (2002)
· Emergence of participatory action research, critical dialogic education, theatre of the oppressed and playback theatre.

William Perry's Scheme of Intellectual and Ethical Development

A journey along the 9 "Perry" positions (as modified by Belenky et al. 1986)

William J. Rappaport
http://www.cse.buffalo.edu/~rapaport/perry.positions.html
A. Dualism/Received Knowledge:
There are right/wrong answers, engraved on Golden Tablets in the sky, known to Authorities. 

1. Basic Duality:
All problems are solvable; Therefore, the student's task is to learn the Right Solutions 

2. Full Dualism:
Some Authorities (literature, philosophy) disagree; others (science, math) agree.
Therefore, there are Right Solutions, but some teachers' views of the Tablets are obscured.
Therefore, student's task is to learn the Right Solutions and ignore the others! 

B. Multiplicity/Subjective Knowledge:
There are conflicting answers; therefore, students must trust their "inner voices", not external Authority. 

1. Early Multiplicity:
There are 2 kinds of problems:

> those whose solutions we know >those whose solutions we don't know yet 

(thus, a kind of dualism).Student's task is to learn how to find the Right Solutions. 

2. Late Multiplicity:
Most problems are of the second kind; therefore, everyone has a right to their own opinion; or

some problems are unsolvable; therefore, it doesn't matter which (if any) solution you choose. Student's task is to shoot the bull.
(Most freshman are at this position, which is a kind of relativism) 
At this point, some students become alienated, and either retreat to an earlier ("safer") position ("I think I'll study math, not literature, because there are clear answers and not as much uncertainty") or else escape (drop out) ("I can't stand college; all they want is right answers" or else "I can't stand college; no one gives you the right answers".) 

C. Relativism/Procedural Knowledge:
There are disciplinary reasoning methods: Connected knowledge: empathetic (why do you believe X?; what does this poem say to me?) vs. Separated knowledge: "objective analysis" (what techniques can I use to analyze this poem?) 

1. Contextual Relativism:
All proposed solutions are supported by reasons; 
i.e., must be viewed in context & relative to support.
Some solutions are better than others, depending on context.
Student's task is to learn to evaluate solutions. 

2. "Pre-Commitment":
Student sees the necessity of: making choices andcommitting to a solution 

D. Commitment/Constructed Knowledge:
Integration of knowledge learned from others with personal experience and reflection. 

1. Commitment:
Student makes a commitment. 

2. Challenges to Commitment:
Student experiences implications of commitment. Student explores issues of responsibility. 

3. "Post-Commitment":
Student realizes commitment is an ongoing, unfolding, evolving activity 

The journey is sometimes repeated; and one can be at different stages at the same time with respect to different subjects. 

Deliberative Dialogue and Learning: Some Observations

· Deliberative dialogue can be used across the curriculum to integrate civic education without sacrificing disciplinary content or traditional learning objectives.  Modes of student-to-student deliberative dialogue:

· Instructor facilitated in the classroom

· Self-directed student dialogue outside the classroom

· Online dialogue (asynchronous or synchronous)
· Deliberative dialogue on issues of significance (pubic, school, historical, perhaps even interpretive) offers multiple opportunities for learning and development.

· Content learning

· Interpersonal learning (public learning about how we view an issue)

· Process learning – development of dialogue and inquiry skills

· Group deliberation can be structured so that all participants will have opportunities to be challenged and supported within their zones of proximal development in these multiple learning spaces

· Deliberation can be primarily or exclusively student-to-student, providing opportunities for authentic peer questioning.

· Student-to-student deliberation can be facilitated and/or structured by teachers to increase the likelihood of authentic questioning. 

· Deliberation will lead students at stages of dualism and multiplicity to alter their opinions in response to dialogue, thus progressing beyond their current epistemological assumptions at the operational level.

· Deliberative dialogue encourages authentic engagement by honoring personal experiences and concerns, by valuing narrative alongside formal reasoning

· Deliberative dialogue exercises the skill of questioning to understand across difference, Elbow’s empathic thinking.

· Student-to-student online deliberation permits teachers to observe how their students use their course learning when on their own.

Distance Education

Key Elements for Success

Pedagogy

· Linking to student and faculty interests enhances learning results.  Co-ownership and relevance of the issue.

· Student interest can be enhanced through problem-based learning, learning by design, project-based learning, case-based learning, and experiential simulation environments.  (Duffy, Kirkley et al. 2004).  

· Enhances diversity of participating student body (through increased pool of students)

· Allows for adaptation to student learning styles (cooperative, competitive, individualized) (Johnson and Johnson 1974)
· Knowledge Building enhanced through student interaction and reflection

· Active listening and ability to work independently enhance success rate.(Charp 1994)
· Inquiry based methodology enhances learning.

· Learning is enhanced with on-site facilitators who can develop personal rapport with students and material.

· Students perception and experience with technology affects learning.(Alexander and McKenzie 1998; McLoughlin and Luca 2001)
· Learners are more successful with a well designed syllabus (curriculum) and accompanying outlines.

· Learning is strongly enhanced with student’s involvement in smaller learning groups/teams.

Infrastructure/Technology:  
· Addresses financial, timing, and proximity issues for students.

· Quality of DL experienced is enhanced when:
· There is 24/7 technology support (servers and redundant systems)

· There is 24/7 Technical support (help desk) for access issues and use of system.

· Faculty are trained and comfortable with online technology and facilitation

· Faculty are participants in curriculum design and have acknowledged feedback loops.

· A stable E learning support platform. (WebCT, Angel, Moodle, Sakai)

Dialogic Learning on Democracy Lab

Issue Forums

· adopted by high school and college instructors as a course requirement

· 10-12 weeks

· asynchronous bulletin boards available 24/7

· multiple small dialogue groups

· several different schools and courses participating

· modified NIF agenda

Topics

· Racial and Ethnic Tensions, Americans’ Role in the World, News Media and Society (NIF)

· Youth Civic Disengagement (Democracy Lab student civic leaders)

· Environment (Public Agenda)

· What Kind of General Education Should All College Students Have? (Lock Haven honors students)

Small Dialogue Groups

· 15-20 students from 5 or more schools and courses

· emphasis on both content and development of dialogue skills

· extensive guidance and instructional materials

· within this context groups are self-moderated 

· student monitors intervene infrequently as needed

· instructors do not participate

Agenda

· Getting acquainted, personal stake

· First group report – shared concerns

· Considering each approach, weighing pros and cons

· Exploring disagreements

· Formulating inquiry questions

· Reporting and interpreting additional information

· Searching for common ground

· Proposing action strategies

· Committing to action

Guidance and support system 
· Weekly announcements set dialogue agenda

· Weekly instructional modules teach dialogue techniques

· Library and newsroom provide supplemental materials

· Report room  provides instructions for preparing reports and permits viewing of reports from all groups

· Student monitors intervene infrequently as needed and respond to questions

Relation to courses
· Courses organized around the issue

· Issue as case study

· Focus on small group communication

· Focus on writing

· Focus on public opinion

· Focus on issue (many possible disciplinary perspectives)

· Compare group process on different issues

· Focus on leadership and civic responsibility

· Focus on ethics

Diversity of small group composition enriches learning opportunities

· mix of schools increases demographic diversity

· mix of disciplines enhances opportunities for student-to-student teaching and learning bringing course materials into small group dialogue

· mix of course perspectives on dialogue further enhances opportunities for dialogic learning 

Instructor support
· weekly report, number of messages posted by each student

· weekly report, student monitor summary for each group

· workshop: course design for Democracy Lab

· workshop: classroom strategies for Democracy Lab

· Advanced student training opportunities (civic leadership teams; internships)

· civic leadership teams

· internships

Research opportunities
Future Directions for Democracy Lab

Enhanced delivery system and support 

· Close ties with Regis Distance Learning offices.

· Angel and other integrated educational platforms.

· Integrated Learning Object Software/Repository

· Downloadable content to PDAs

· Enhanced ADA accessibility.

· Podcasts

· Enhanced library interaction and integration.

Research:

· Dialogue research methodologies integrated into project.
· Distance learning techniques and quality of educational experience.
· Enhanced critical thinking skills.

· Transformational experience.

· Enhanced openness to different perspectives.

· Increased in deliberative and dialogic abilities.

· Formal evaluation (Nagda)

Broadened Curriculum

· Issue diversity

· Enhanced training in dialogue, deliberation, and discernment.
· Age specific.
· Field of discipline specific.

University Collaborative

· Regis

· WVU

· Others
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